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You need do Just “Phenotype:
observe will this EMOER
dissolve into that
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solution or not phenotype is the
results of genes and

environment
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An extract from 7th grade CLIL physics lesson MEOBRRT(74F)

T I'd like you to remember the fact that a higher pitch
is always a, greater frequency, and now, | hope you

can tell me again, what is meant by the term frequency, zncuum‘lubum

Maria —20R
WERILTHIMZ, —D0
BIETATESITH

BLELSEERNAAE—
H:I‘H‘.' rmqchtxﬂ--

Maria isn'tit how fast the waves, one wave goes

T aa, [kind of]

Maria [like a ] flick, how one wave goes like

T usually the word fast is reserved for high velocity or high
speed, but frequency, frequency, is not about speed it's

Lisa [how many things the]re’s

Maria [how many times ] how many times something goes
back and forth in a second

T yes

fE-- JECHL, 1BuA

1247 o=t =Y T 5=+ -

(see Nikula 2012, 2015)
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PART 2: CLIL workshop
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PRILCLILOE Y AN K . o BICS- CALP

CLIL TRAES oy Prikfag o LOTS - HOTS
Rpllss” o e 0 BROBIKETORYLY

e Va
kL G

_v, CLIL &14.. | BALANE (o)

RELBBOTSFICEVDO I+ —U A %D
ThZEANE b ORK

& EEISRBYEBILTIEAL .
AEOMETHS IZBYEBCLTIEL Content

NEESRIC B B EE ‘ . CLILIZB) B 5
LANGUAGE in FLT LANGUAGE in CLIL

cS CALP
BI Cognitive Academic Language Proficiency
Basic Interpersonal Communicative Skills i

BEN AGEREN BA-FEERERD

HENLRETIRIROEHICHEEHHE (BB ORLLIZHE

1B §E) Skills required for social, conversational situations o FOHEOEPIAE Language of the subject (subject- specific vocabulary)
(everyday contextualized language)

o WPIREBHBRNCTHLERT S-0ICHNEETIEOTT . (FHEE
BRTOSRY (RE) (TRANIZRIBH L7\ Tasks are HTEFETEAKNICREAT 5, RBETILEHN TESEI) It is often
congnitively often less demanding (&L & Dgreetings, ¥ 7 L&

abstract, formal, cognitively demanding (making hypotheses, predicting,
E50))E—hrepeating dialogues, hBic&brE matching describing an experiment...)
pictures with words...)
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CLLTIFERIZHBETRET 20 TITRRBESLE TERICET
language is not graduated in CLIL but functional to the content

Think in chunks, not individug & o MEETIZ ¢, 8
words BD 7=%EY (chunks)
THERES,

FECITRELIE VIS VDS BB EREI TERLES, £ 07
DRy e—SOBRATIRES. HMNAFyFF7o—-F0oTH, “ thu predictions

children acquire a language unconsciously focusing on the meaning and not on
the form of the message - bottom up approach”

(comprehensible and multimodal input — Krashen)

i fhii CLIL
nition i

Sirtady i e et e
X1=47% (In traditional FLT we often ask children to label, 2 BHL.EEBLAMENTIRVIZI2+—HREH
Shw" B O Do ' ﬁ T#F 7. focuses on coghitive, minklng
o 1 : BT BELL&SListen and point and creative tasks

o fl2: LT, Fh%ELLS Listenand do

o fI3:MLT, vyFEE L3 (HbhE L) Listen
and match

o 4 : BT, xR BS5Lsten and colour -‘What do you think .......?"
o 5 : BLVT, B> TAL3Listen and say ~What do you know about...?’

- B -‘What can you see in the picture?”

HOTS B ESLTESRBEND ?
Higher Order Thinking Skills EF021=BH2ERB{TES?
LOTS Why, why not
‘ LG B How can we make/do better?
nerorertintne st o A HRemembering | e $L8,000k5, AIE=S?

v
+ Remembering information o !ﬂf‘ﬁ \‘1’/ s;:_m: kg : What would It happen If....?
- Orverg formatn Understanding AR VAZHZ 546 ?Can you think

« Hypothesizing )
+ Giving definitions of..?
: o WY SApplyin
g = Checking underslandlng p g

- "Make a shape picture and design a colour code.”

\/
é Reviewing learning

What, thCh, where, “'Put the events on the time line in order of importance ( not time) **

r td n .
When Who how e y” “How much sugardo you think s in these food items?”




ing Questions

Tean e the wlorstien

Phad imight be & solution b ? Cast y
bt hagpen £ 7 How romry wrpn

To expres annd lnck up gy
eqsmen

By breaking i down o g A 4 Aretying et

o remiuer facts

How long do animals ve? Maka your hpotheses.

Leikichver | fhees |

=

HOTS activity ®X®O B
EHEETIEN

HADHMET B L.

Iualllt!-:’rom
#rz'ﬂ

LOTS activity {ERDBH

HTTEHEM e,
Azancusely ._!_‘_I)ﬁ— for 7 saven yaan for 30 yaars Uow's s
CE I B nnmui "
- Ammhhnmulmhmmum“hﬂ
foruits i for 7 yeans.

MMAMMDIMIWM,MA
ﬂhnmmuua--umnu e for 11 years bit & madse

l‘b\r TAFATE
Harcyzl v —— o

ALY, lm.lt

x»mmarm/
AHBIE

#R.Emi Lo

tntﬁa_k —

MIXKEIELBH

EbEEAERITL
% ? How many
animals do  you
remember that live in
different continents?

WREN R LR 3 _

RO MERS.ED
FIITEIM 7 Thid
4 2 Choose two
animals. How are they
different? Why?

U the dota ko make a b graph

220KMEM 025
HMOBWER~LS,
Compare two animals
from two continents

ERATER
MEhisdin? EORIENE
UhlziEot P Read your
partner's description of an
animal. Can you guess it? Which
worda helped you?

BRI 2=dr—alBlizo<hELLD

Focus on developing authentic communicative situations

EEALC LI Itis important to...

o REORBEHMERL, S0 RBERMEETSTL increase student
talking time (STT) and to reduce teacher talking time (TTT)

AT FEEMLAPTLVOIZT ST Emaking Input comprehensible: B

R T,MENRDY, 590 EMMT D (Kashen) realistic, relevant,
challenging (Krashen), PEAMNERTELRELALLYBL-LEH
(Vygotsky ) slightly higher level of language than learners are able to
understand (Vygotsky)

SR AR ICIRY M6 SIMEE 1EY T create situations in which
students are involved in problem solving situations, \RIENZ A T4 FEH#
FLhave to share ideas, MEL TMELH oY repo 5
researches, 7L M MMWELF-Yprepare presentations, O- <

T 4y# AT YUtake part in role plays, BEEEE L& 2fYgive fer Y

AIcECHMEMIZEL
BHORRERTHE

one that lives in the North

Part 2.

ROLENS
Effective strategies

RPN =T THIO
RWEE1ED5Prepare
comic strips in pairs orin
group for an animal
cartoon

Watch the videa:
hita/Avimes.com/63486491
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SCAFFOLDING LEARNING _ 3 European Animals

Language Frame
Use of first lanquage

VISUIISIMREIiIl ; Read Aloud £ ‘n : ,g m

Mm‘chmn’ﬁcﬂwes

f!?r_: A butterfly fives in the pond.
— an A trout the woods.

Organizers £\ “ A buzzard the sea.
[ R A moose the sky.
irferioral thﬂﬁrwpl?-ﬁna' A wild boar

A duck
A lady bird

fox
c‘”""":’:::l::g?ow Semame Structures/ l% : bear
arters A capercallie
alknow______ boceuse __ A squirrel
A swan
A seal

LANGUAGE FRAME ; PR A/ WO LB EBERTNED?
' Which part of a plant are you eating?

JUPITER bigger than an apple
MARS smaller than 3 ksl the leaves .

VENUS some peas
hen | eat | Some grapes r i
NEPTUNE |s  colder than When | ea acrna prdts 'm eating the fruit

alettuce the root.
THE EARTH  ARE hotter than aplum

THE SUN apotato the seeds.
SATURN nearer to the Sun than a cabbage

MERCURIUS further from the Sun than
URANUS

HRIEABL T & & % #i#4 Visual organizers: % 438 ? Why?

° ﬂ#ti#&lb‘!’é,ﬁ‘b—:r{btatb to select, transfer
nd categorize information
. m\ LA rmﬂt%sﬁﬁ.ﬁﬁ“tmtar Wto
h levels of comprehension, application,

o BT3B T 5,4 (3 5 1= wto describe / summarize / classify
o BEEBBAT 1% to explain a process

o AUA - HRAERD(TA18  tofind similarities and
rences

® ﬁ’gl#’?!ﬂ%l.ﬂ' %% toshow sequences or order of
even
o ERBIRESHTT ATc®  to analyze cause-effect relationships




2b. & & i 5 T IS G N e T R
= : ] ZRZVA I VCET O EOETILA
R e RN B e PLANNING model based on the Task Cycle

I ]

E ORISR E L TEDL D RMBT T2 500 7} d o0 b.Findingout &AF& - W~5 —Task mm
i

EoREEEDLICLT, -&élbbb‘m:wbﬁﬁnéﬁb?} ocSortingout EARUBMUL &5 -Task mm

EDEREH, ﬂL‘R%ﬂ’X*")(Cﬂ"ihfﬁ#ﬂ)ﬁﬁ%ﬂf%fcg)ﬁﬁ!#?}' o d Reflection #F V&S 5 -Post-task mmos<
[REICESEEITEE B2, FORETLEESh TV 507}

a. £7T X LIZTuning in / pre-task
BE (FTIiIcR->TnwASZ &) EiGH Licactivating prior
knowledge MEMA 2T b

using multi-modal input ‘
pofey What would happen if we didn’t need to eat?

0 CORMBICH D, REST=METESA T
5HDESBERDIT LS.

Find 5 things in the room made of different

materials

Connecting new and old

BRIZT B RDOERR

Strategies to «activate» : e

A A=V EEZ RFEEMRL LS Give an image, guess the

o Fiflrredictions (¥, EELS givea
title, 52 F 7 Spredict 5 ideas)

HiE
ANDFORM




* WCODMIBEER, Yy o EART S
Give some words and guess the topic 7 B- 6 Grouping

¢ i | 16 BFEERICELEDE S0/
i g e = N T T R
NerdnPola e . iy i ‘ B EDER I SLeave the
AnGara s s . - § students discuss in groups in order to
9 Wi P S . find their own criteria to clossify
B i objects, pictures or words.

BLIDES T HEFLET TL/ED
T, FIFAIUELLS KELDS
I= ! ! Don’t give your criteria at the
beginning...let them THINKI!11

MEOBYI L KWL Fr—rE—A—AISBYET, The T MRS TWADH ? What do you know?
teacher distributes the “K-W-L” chart to students individually at the ¢ S Rt B —

start of each topic, K T CIM>TNBTEEW-AIYEAZE | | (VA ¥R b —3 Y brainstorming)
#BYI-ASORETIEALET . Students complete the first two
categories in L1 by writing what they know about the content, what
they would like to know. LFARCEITHEEABORBICBALE
9", The "learned" category is completed at the end of the learning
process.

w

What | know What | want to know What | learnt

1 Example1: 3R The Wolf Gn e
ﬁlo"ﬂ\&:’.&Whatw':know-#/L.#.’:&Whatwehavefeumt '- . i .‘ BRAFNSTORM'NG




EBE ARICELIED FREEBCRERSES
Graffiti or Placemat
«AREVWSHEMNSFAZEES S 2
What does the word «TREE» make you think of?»

(CDAEIZ 2LV THR Mty 5,Rampone and
LCalabrese in section 3.b ~ Module 3/~ YET, You find
explanation of these strategies in the article by

e
e B e e 0 b o g o s .7 e
HOW AANY TEASPOONS OF SLAR ARE THERE 1Y EACH 100"

TTHINK | THE ANSWIR |

Choctlote tvcst
etk (8 b
Frudt yogart

Tiass o cola (300 i)

Chocelite b 5097

e
. [ Ls I

The s ot ol aga o e
Theve e iemguaans of vupan w08 chacelass i for namgple nd wre
jresysienm

o o f o 43

Dlanks conhave et of e 10

For cxnmple  pan of oty have seses epip of g

Of oo swewns sba e bov o supar b i v kvow: s chocolane bae com
[P pE——

ok
"

b.&f X . #~3 FINDING OUT
HELWEHEEL TREERHT.

discovering the content through the right materials!

KERAMOPR EN D EEL, & 5 CHHTHES,

The teacher finds, adapts authentic resources and creates hi

2I3a=lr—¥aERVIMENRNT 77 ¢ 7 4 BB 5,
Plan problem-based activities that involve communication

Y—=TA T ERA—E—X2 0 Q-0 I RBEEERENSD.
Need to scaffold reading and speaking
L FAHAHF LI Successful readers:

« PL—XT#id read in phrases
HEM ST Hguess from context
FETERENEITELNESR T Sdifferentiate between
essential and non-essential lexis

FHIED S E M Bknow the grammatical category of an
unknown word

Fro o (BHROELEY) THd read in chunks

letoatal
:M worms,
|snakes, eggs and
Jinit
in winter
36babies
8 bedgebags.

ERBELL? ERATEEL 2

Sort these statements in True - false - I don't knew

1. Saturn is the 2. Marsis called | 3.Neptuneisthe |4.Mercuryisacold
second largest the Red planet | eighth planet from planet
planet the Sun

5.Jupiteristhe |6.The Sunisastar| 7.Thereisairon | 8 The moon goes
smallest the Moon around the Earth
planet

9. Saturn has got 10.The outer 11.The Earth is the | 12. The earth is 4,6

30 moons planets are large |second planet from | billion years old
ball of rock, liquid the Sun
and gas.

13.The Earth is a 14, The inner 15, Venus has got |16.Jupiter has hota
star. planets are small yellow clouds big blue spot

and rocky

V—F 4 v 7 AN DY R— hSupporting
reading skills

LELERAFFEE—DT OOEREE-TERT LS,

: LG ER AT ETREKREIF TS, Proficient readers
access the meaning of text by building up - - | of
what they are reading as they go along = rather than by decoding the
meaning of each individual word in turn. £ B & IZHRA O HRNTE 18
DS % ZESH B12I3,In order to give our students practice in
reading skills development, we should work a lot on:

EEBICMYANSAET




AXIVI LAYV
We can start by teaching
skimming- scanning

tié Eﬁﬁ *&?#(Et!r»ﬂrﬁw

SKIMMING is a method of rapidly moving the eyes over
text with the purpose of getting only the main ideas and a
general overview of the content.

0 AF¥ =T ERETERD T HEGNEEL RS

SRR ARS R T aaeas

SCANNING rapidly covers a great deal of material in order
to locate a specific fact or piece of information. Scanning
is very useful for finding a specific name, date, statistic, or
fact without reading the entire article.

2D2MA ALY
2 moons a red surface

MUK Ma thin
atmosphere — ~MBE.— ;fi:n::;?m

f
i o |
ZEME R i — TWS
carbon s " rocky
dioxide

~al¥tl=t;u&.rvmlvas

[ KBOBYE687E GERD) ]
the Sun in 687 Earth days

Leaves: 20 M om long

¢ 3 b
i when the pant s 5 years o

IV ol G St 13720 0 b, Wegh: 2004
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(Ovigins: 1300 BC. Ghmees Induars i Coniodl Amiesica
Today 1op produters of cocon boans:

| G | 17 cots oo Cammien s . toseresa,
Mty (Exsten Countres). Braed, Coiomb, feusese
{Cenkal 3nd Sous dewerea)

Medical propertios: cosa sne chocolite ave Il 6f iurerah, S 0 MBgeiim aed
-aamn«m(wm)m:m::;mwmw._-
deprumon and fatgue. e

: e
e v

B F—T—FD&HAHAEIL EXAMPLE
OF A TEXT WITH KEY WORDS

Mars is often known as the 'Red Planet’
beeause of it's red rocky surface.

Mars' surface it rocky and is covered
with voleances, craters, canyons,
mountaing and red dust.

it has 2 small moons called Phobos and
Deimos.

It takes 87 Earth days to revolve around the Sun.

Mars has a very thin atmosphere of mainly carbon dioxide.

Severe dust storms can cover the whole planet for months at a time.

NN AN 100007

AL PLPHIICZ  Before reading a text
AEIZOWTIGER L TEE L D0
ask the students to make hypothesis about the content (animal acrivity)

ANTICIPATORY READING GUIDE

TOPIC: CHOCOUATE D

The cocoa scientic name i Theobrmmia = i graek “food for the Gods'

A cacao wes @ 20 marres nigh

grow o the trunk 5 yoars oid

The name of the seads of the cacao iree = “cocoa beans”

Cacoa trees grow in coid and wet cimates.

The top producars of cocoa are 1 Nonh Amenca

Chocolate @ made with Coc0a POwder + COCOM BUNET + SUAT + water

Cocoa and checolate are full of mnerals

The heatthiest chocolate contans TO% cocoa sokds

F—0— FDdp 5V A =} listening with key words

o AXERN, FOEI,DF—T—FENCOMBY,
INEVLBEED—RIZE 12y ERT L—TI2ET,

o TL—THOREEENEEWZBHA5ETER
LOMEOEREERIES,

o AXO—HEEMISEL, EEAFXERO MO
ELTMKKSIZES.
RERFZEELNTLSHICHBH—FEEVNIRE
ISHARDESHERT B, -

o BEEHES—EEXERD.

o WEIZEHIZAA(E#EDE, BSOMEDOHOD
#Igl’éﬂs&éﬁé. FO®RISAEHECEZIEMD

HIC LIRS —D—FEBBLTHLVEMNS, B
WXERSCETEXEHRDOATEEZD,

B THRAI—IcHR—T—FERYFIHEA LR
Li\f('ﬁéa TOR. 2T I —FPoRAER/EFRAALT
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Example of cards and text for Listening with key words

| Info gap: A

. Squirrelsare _______ andvertebrates.

- Squirrelsare ________, have big eyes and bushy tails.

« They are omnivores and eat nuts, ___, seeds, insects, small

birds, and small rodents.

+ Theylive in hotes in

+ Squirrels do not hibarnate in
cold weather, so they stay in their
Squirrels predatorsareowls, _______ raccoons and
snakes.

but they don'tlike

Info gap B:

change colour
Squirrels are rodents and

Squirrels are small, have big eyes and bushy

v s et B s ASwa vend e band o1
Ahigarscr. This com Fanme 4or1 Eand sund oy ame ot sums
| ettt 1o ey Bl ey ke S s sve qutig i b
| e kot Hos sha they dho a?
| 2 Fiewe, chasclosen can e thes exes ot diderear dracmees. Ther
| o ks v o cheam 0 bkt s ot . S° Ty
B sl b, 1o tha thg s Skl ot i a0y Bave
R o €0 et dne

They are and eat nuts, fruits, seeds,

small birds, eggs and small rodents.
They
Squirrels do not hibernate in winter, but they don't

in holes in trees.

I ey e Rt
§ Bt Wt o . o pone Mt vt e S, i
hametam s compeey
e, e e
[ St e
| Bt il 0 e By !

cold weather, so they stay in their den.

Squirrels predators are owls, foxes, raccoons and

Brown Bears

Brown beers are lorge mammals that live in
ool meuntain forests and valleys of Nerth
America, Europe and Asia.

They sleep in caves in winter,

l;own beers u;l“bs 2.2 meters long and weigh up to 680 kilos.
Females are 1/2 to 2/3 smaller then the males.

ABEEHEWILTS i !
MAKING CONTENT | i T e
1 Brown bears have a thick brown, black, or red fur, They have long

VISIBLE in oroer - clows and shary teeth,

SEiABomEEY M ; -

F—FTB=d/Z TO | Brown becrs are omnivares They eat roots, berries, fish, insects,
SUPPORT LANGUAGE haney end amalf ommols.

AND CONTENT 5 { HABTTAT
. | SIZE

BODY
DIET

Trace ars morn ) snada on Eartian
Ety

1t's a mass of perpetual
snow (ice) on high

aunbns i C. ¥ SR 3

T — SORTING OUT
ofwater forwing to the sea, : Organising and applying knowledge

alake, or anuther river

1°s a very small river

REEHESDE
% Matching ]
pictures starts to flow
with definitions

1t7s the place where a river

15 a cascade of water
falling down from a
precipice
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COMPLETING SENTENCES

Splders:

Spiders have .. legs and...

Spiders like to...

Spiders eat..

o From seed to plant

fherayy Mo
http://vimeo.com/90990851

https://www.facebook.com/federica

154177378928259/

QUESTIONS

CHOOSE A SUITABLE ANSWER

Why is an apple Frut?

Because they grow in cherry lrees.

Why is a pepper vegetable?

Because we cannot eat it as a desert.

Why i3 not an onion a fruit?

Because it contamn seeds.

Why are chernes fruits?

Because it grows in a small plant.

Why is a watermelon fruit?

Because it grews in apple trees.

T B

My name is I am nearest to
Pluto. The:al

I am covered .
: There is a lot
withcloudof o over on me.

Iamcovered Iamthe
with red sand. biggest planet.

I have rings of I have rings of

dust around me. dust arcund me.

DRAMA

My name is
Jupiter.

My name is
Uranus.

I am smaller

My name is
Saturn.

My name is
Neptune.

I am bigger

than the Earth. than the Earth.

I have one

Ihave a lot of
moons.




FRIE 4 — LMemory games (MIE/H8 — MIE/HS/BHE)

(word/picture - word/picture/definition)

CREATING GAMES FOR PEE

Who iy the odd one in sach ireup? Win?

HERBIVORE, CARNIVORE, OMNIVORE

¥ ?

o

b

< ¥ % [=E

becauseithnta . =

van

(1] F—
becavse itk ta

Rubric: Game creation

‘Used to asgess the creation of games made by students.

Landforms games

Poor
1 pts

Poor
Players cannot read the
words or dafinitions
Poor

The dasign is poor and
difficult to interpret

Content Poor

The information is not
atcurate and poor

Poor

Thers are many
mistakes

Fair
2 pts

Fair
Players have soma trouble
reading the
words/defintions
Falr

The design is simple, clear
and understandable

Fair

The nformation 15 quite
rich but not complete

Fair

There are some
mistal

“that make understanding
difficult

Poor

The game is not
challanging and boring

" that don't pravent
understanding

Fair

The game is challenging
but teo difficult

iRubric
Good
apts
Good
Words/defintions can be

read sasily by those
playing the game.

Good

The design is very rich and
clear.

Good

The information is
complete and nch

Good
The language is accurate
with very few or no
spelling/grammar mistakes
Good

The game is very involving,
chalienging and fun.

“I never teach my pupils, | only

provide the conditions in
ch they can learn”

FIFREEHZ -
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